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I.  AN EXPANDED DEFINITION OF  

    TRAUMA 

 

 
• Personal Response:  Ability to Cope and Ability 

to Adapt 

• Integrated Approach: Physical and Behavioral 

Health  

• Neuro-Biological Impact 

• Long-Term Consequences:  Adverse Childhood 

Experiences-ACE Study 

• Impact of Community Violence 

 



• Personal 

Responses:  Ability 

to Cope and 

Adapt 

 

http://www.vawnet.org/special-collections/DVTraumaInformed-

Overview.php 

• Integrated Approach: 

Physical and Behavioral 

Health  

http://www.vawnet.org/special-collections/DVTraumaInformed-Overview.php
http://www.vawnet.org/special-collections/DVTraumaInformed-Overview.php
http://www.vawnet.org/special-collections/DVTraumaInformed-Overview.php
http://www.vawnet.org/special-collections/DVTraumaInformed-Overview.php
http://www.vawnet.org/special-collections/DVTraumaInformed-Overview.php


• Neuro-Biological Impact of Trauma 



Long-Term Consequences:  Adverse 

Childhood Experiences-ACE Study 

http://acestudy.org/ 

http://acestudy.org/




II.  SYSTEM IMPACT  

 Community Violence and Cumulative 
Trauma 

 

http://nlyingst.iweb.bsu.edu/edpsy251/courseconcepts/251/bronfenbrenner.html 

http://nlyingst.iweb.bsu.edu/edpsy251/courseconcepts/251/bronfenbrenner.html


III.  TRAUMA INFORMED PRACTICES 

      WITHIN A SCHOOL & COMMUNITY 

      CULTURE 

 

 
 Identification of behaviors: 

Understanding trauma effects on 

learning and behaviors 

 

 



http://www.massadvocates.org/download-book.php 



Identifying Trauma Symptoms 

 

• fears and anxieties 

• startles and hypervigilance 

• sleeping problems (nightmares) 

Trauma Symptoms - Heightened Arousal 

• overreactivity, anger outbursts, and 

irritability 

• overcontrolling, “grown up”, excessively 

responsible behaviors 

• withdrawal, passivity, and non-

responsiveness 

• emotional numbing 

• memory and concentration problems 

• denial and somatic complaints 

• other depressive symptoms 

Avoidance (Dissociative and Depressive Symptoms) 

 



Description of Thomas 

It was quiet reading time. Suddenly there was a loud 

argument outside when a boy and teacher started 

screaming at each other. You look up and see Thomas, 

who suddenly becomes a statue. His smile fades and his 

face takes on a look of fear. He sits very still, his hand 

frozen in the air. His back is straight, his eyes are darting 

around to locate the fighting, and he becomes more and 

more tense as the fighting continues. When the fighting 

stopped, Thomas goes back to normal, calm, humming, 

and continuing his reading like nothing happened. 



III. TRAUMA INFORMED PRACTICES WITHIN A 

      SCHOOL & COMMUNITY  CULTURE 

 

 Identification of behaviors: Understanding trauma 

effects on learning and behaviors 

 Attention and Information Processing 

• Executive Functions: Planning and Problem-

solving 

• Attentiveness to Classroom Tasks 

 Emotional Regulation 

 Aggression, Impulsivity, and Reactivity 

 

 



IV.    SUPPORTING COPING SKILLS  

        WITHIN THE SCHOOL SETTING 

 Principles of Trauma Informed Care Cultural 

Considerations 



IV.    SUPPORTING COPING SKILLS  

        WITHIN THE SCHOOL SETTING 

Principles of Trauma Informed Care 
 

 Recognize the impact of violence and victimization on 
coping skills 

 Establish recovery from trauma as a primary goal 

 Employ an empowerment model to elicit and build on 
strengths 

 Partner with the individual/client (relational 
collaboration) 

 Design the meeting environment to ensure safety, 
respect, and acceptance 

 Highlight strengths and resiliency 

 Be culturally competent by understanding the 
individual/client from the context of his or her life 
experiences 

 

 
 



IV.    SUPPORTING COPING SKILLS  

        WITHIN THE SCHOOL SETTING 

Supporting Staff 

 Identifying needs 

 Understanding the roles of teach and mental health professional 

 Building on competencies 

 

Teaching Students 

• Helping children regulate emotions in order to master social and 
academic skills 

• Maintaining high academic standards 

• Helping children feel safe 

• Managing behavior and setting limits 

• Reducing bullying and harassment 

• Helping children build a sense of control over their environment 

• Building on strengths 

• Understanding the connection between behavior and emotion 

• Avoiding labels 
 

• http://www.massadvocates.org/download-book.php 

 
 



V.  TRAUMA INFORMED PRACTICES 

 Identification 

 Self Reflection 

 Mindful Practice 

◦ Attitudes, approaches, compassion 

◦ Respectful environments 

 Modeling 

 



V.  Reflective Activity 

 

 

 

 

 

Non-Trauma-Informed 

Response 

 

Trauma-Informed Response 

 

Juan, how many times do I 

have to tell you to stay in your 

seat? 

 



V.  Reflective Activity 

 

 

 

 

 

Non-Trauma-Informed 

Response 

 

Trauma-Informed Response 

 

Rita, everyone else understood 

that the assignment was due 

today,  Is there something 

wrong with your hearing? 



V.  Reflective Activity 

 

 

 

 

 

Non-Trauma-Informed 

Response 

 

Trauma-Informed Response 

 

Marie,  What is the matter 

with you?  Don't you know you 

are disruption the entire class? 



V1.  SELF CARE 

 Defining self care 

 Levels of exposure 

◦ Primary 

◦ Secondary 

◦ Vicarious 

◦ Compassion 
fatigue 

 Importance of self 
care 

 Modeling self care 

 











VI.  Reflective Activity 

What types of physical, psychological, emotional,  

spiritual, and workplace self-care work for you? 

 

Write down 4 self-care activities you enjoy and 

help you the most.  

 

Do you engage in these self-care behaviors on a 

regular basis? 

 

Which types of self-care do you wish you did more 

of and which type do you do most frequently?   

 

 

 

 


